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. Using,Multn~Ethn|c Cultural Materlals To,Prepare University

Students To

i

Teach In The lnner~C|ty

- \

i

-

- of several kinds of communities in the urban area,

';and also for attendancé at lectures and theatrical aﬁa dance events.

ways of helping students to brgaden their perspectives and sensLtivyt

.goals of the course.

Many urban unqversntnes §%nd their students to work in field experiences
in the anner-city, yet the majority of these university students have had little
physical or social contact with .inner-city areas of people. Although they may
have the best of fnte&tions, many of these university students face frustration
and even a bitter disiqlusionment if they are not adeqdate]y prepated-to face
a new and often frnghtenlng experleﬂce ’

At the Universnty of Mlssourl-Kanses City, a course has.been deveIOped in
vihich students are givén an introduction to the social andycultural backgrounds
One emphasis, in this course
is on the hlstorlcal and cultural contrlbutioqs of mlnor:ty groups. to the de- .
velopment~~and enrnchment-~of the United States. The faculty members responsible
for the course have found that students turn away from all lectures on prejudlce
andrracial stereotyping WIth)statements such asfMWe know. all that Welve heard
Yet these sameestudents will often

/bf people and may

it before' or 'That doesn t apply to me."
respond to direct expériences with the cultural expressnons,
begin to question some of their preconceptions as\they come closer to the feelings
and perspectives of groups they previously have classified only as spciological

statistics. -

Materials in three areas are assigned and presented in the course: literature,
The. mdterials are carefully selected in terms of’quallty,
“The staff has evaluated the'

music, and history.
relevance, and relationship to certain basic goals.
effectiveness of what is used through student dlscu5510ns and throuqh ‘written,
unsigned evaluation forms and, as a result, may eltmgnate certain assignments
and also experiment with altarnatiggﬂma@ fals and experlences. \ -
The staff has tr!ed a-variety of approaches: asstgnments to be read out-

side of class,and then discussed in large .or smaTJ\groups in class; listening.to
music outside of class; giving extra credit for vfs{ts to exhibits at art galleries,
A However,

the staff has found that presentations in.class are one of the most e{fectlve
i

in re=

gard to minority groups." Some samples of these class presentations are described

below.

The use of literary materials i
The staff carefully selects fiction and poefry to help, - =
students realize that minority groﬁgé have produced literature o

of endurance.

X

such as the huahed and tender "Dream Varfations“, while .Images

are projected on a screen from an overhead arojectbr. Such ex

B
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help students to realize that certain basic emotions go beyond racial or cultural
’ dimensions and umotat:ons, These shared human emotions can be communicated in many
ways, from many times and many places One of the most moving of all Tove songs
- comes from the Indlans of the northern forcsts~—two lovers, irra dream, watch to-
gether on a méuntain as the sun goes down and the moon, '‘the Nnght'Traveler,” rises
“about the sh|n|ng mountains," while "the little Stars' are following thesr Chief!!
and the Northern Lights are "playing their game of ball in their cold, glistening
country.” Oral poetry from Afrjca is also used to illustrate that even some of the
-+ most nsolated groups in ‘the world, such as the Gabon pygmies, have chants which can
 echo the experiences of an American in the twentieth century Sifce these chants
require a leader and an answering chorus, * the students themselves can partlcipate
as thlS poetry is read, The lughts in the froom'are turned 'of f, and there is only
+light from a red bulb which’ represents a campflre "The life of this group of pygmies
is briefly descrnbed then a teacher and students Join in a chant for the dead/””The
teacher reads: ''The bird flies, it passes, it d;es And it is the great cold. The
students reSpond° "1t is the greatfehld of the nnght, it is the dark ”- The inter=.

change contlnues until the poem reaches its climax: l'The man has paSsed, the shade .

’
L}

has vanished; the ornsoner is free." ‘
Literary materlals can also help students begln worknng toward a thlrd goal°
’ thé development of an understandnng-of a life perSpecttve di fferent from one’s. own,
from this can come the beginning of empathy. A story by Ann Petry (”lﬁ Darkness and
Confusion') abouL peopla caught up in a riot sntuatlon, an account bf parents who
- try to prepare a child to e to a school where bhe is not wanted (”Neighbors“ by
. Diane Olnver), and materials by Chlcaho and Jewish writers are assIgned in thns area.
There are many opportunities ‘to bse music to increase. resggtt for minority groups
x and help make students aware of the degree to which Anerican music—-both popular and
classical=~has been influenced bv ethnic mnnorltnes. It might be well for -educated
students to become aware of the originality and sklll of muslc:ans who had little
opportunity for formal training, such as Scott Joplin and Louis Armstrong.

B . The problem of how to communicate with people from different ethnic and
cultural backgrounds has proouceo much anxiety among some of our studants, Bince ,
most of our students are middle-class and use_ Stardard English, they become qoestionably
concerned about the kinds of, responses' and verbalization between pupil and pupil and
téacher and pupil when a class in'ahﬂfnnefhtity\school is observed, It‘is in many

s of these dnner-city classrooms that our middle-class students hear words like '"rap",
' “spllb jivelt, "bread”, and 'pretty hipped." 'There are sentences which fack agree=

s ment between- subJect and verb such as ''He done put the hurt on me", and\sentences

with 1o verb at all, for example, "That Lavern she something else'; Note also the

.. double subJect Some jnner~city children form p!urals by addnng an "'s" to a word

- wheh is already plural as used in Standard Engllsh such as a swltch from ”men“

L randard Engllshl3§o'“mens” (inner=-city andpghetto dialect), The fo!lo;lng sentences

’[ER\!: s pose/to git

e Ve perfectly clear meanings to the inner-city and ghatto child: Wity
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.the job | be‘chasihg”, "You go'pohe around the neighborhood,-and ''Charles, how
came you keep paking me with them books?" * , . L
Middle~class practicum students, unaccustomed to this informal or.non~-
Standard English, are puzfled about how they should react to and evaluate such
communication, should they teach in an inner-city school. Thus it‘is also within
small group sessions that practicum students discuss the meaning of a second ]anguage,
used by inner-city children, as compared Q’éﬁ\a second language for exampﬁe French,
Spanish, or German in which university students enroll for credit. -
The practicum staff has found among the effective ways to get middle-class
students to understand dnd accept whatever cbmmunication “skills |nner-cnty chlldren
have is to play phonograph records and cassette tapes which contain verballzation of
minorities from the slum .ghetto, and irner-city. One such tape recordnng, "The
Dialect of the Black Ameri&an“ taken from an al“”? préduced by Paul K. Winston and
directed by Jeffery Bernan specnflcally states on the cover desngn that "At a time
when interracial communication and understanding are assuming_ enormous lmportance,.
this record hopes to help explain for listeners of all races what black dialect is and
how it functions, Tha~intent is{‘simply information The dlfflcult goal is to let
us all, as we talk with one another, hear w|th Open ears.mn o
Lxstenlno to ''"Negro Prlson Songs from the MlSSlSS1ppI Penitentiary Work Songs
and Blugs, edited by and annotated by Alan Lomax, have also increased the unda{:
standingliof suburban stddents as. they seek to analyze and hear wlthout a ""language
prejudit@' how blagk people communicate. 5 T J )
The class sessions which'center on which ethnic history are designed to help
students realize that what they may ccns ider basxc American rxgnts have often been
achieved only through long and determined struggle, often by humble people of sur-'
prising courage and strength Selections from the book The Other Ame\}can by

Kathleen Wright treat various periods of Amerlcan hlstoqy from the point of vlew of
the American lndlan the Black, the Jew, thé Chinese and Japanese Americans, and the
Chicano, In the area of direct classroom experience, oné class, session is given
pver to the dramatization of the'l}fe of Sojourner‘Trath who more thah a hundred
years ago fought for racial equallty and women's rights. Toward the, end of her llfe,
she vwent to Kansas and tried to help settle black people there as free men and women
on land of thei'r own In the face’ of 1nd|Fference, she Spoke to a:crowd of pollte
people (and, over the years, to unnVersnty students, who may be-just as polxte and

indifferept): "With ali your opportunltles for reading and writlng, you'don't take

‘hold . and°do anything. My God, | wonder what -you are lﬂ the world forl"

lf students can beg}d’asklng themselvesfthis questlon, perhaps urban -
educatlon will become more than the’ neg]ected almost’ hoReless area it has become -

in too many communntnes‘ i .
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Many-urban universities send. their students to work in field experiences
in the inner city, yet the majority of these -university students have had
‘ . *
tittle physical of social contact xith'inner city areas or people. Although Y

they may have the best of.intentions, maﬂ} of these university students face

3

. - \ . .
frustration and even a bitter disillusionment, if they are not adequately \

,

prepared to face a new and often frightening experience. &

At the University of Missouri-Karsas City, a course has been developed

- S N .
, .in which stwlepts are glven an introduction to the social and cultural

backgrouqu of several kinds of communities in the urban area. One emphasis

in this course is on the historical and cultural contributions of minority

groups to the deveIOp;;ht-~and enrichment--of the United States.. The

Taculty members résponsib]e for the course have found that students turn
away from lectures on préjudice and racial stereotyping with statements
such. as "We know all that. We've heard it before' or ""That doesn't apply

to me," Yet these same students will often respond to direct experiences -

.

With the cultural expressipns of people and may begin to question some of -
. . v - 7
their preconcepfions as they come closer to the feelings and .perspectives
of groups they previously have cfassifigd only as/socio!ogical_;tat{st?cs.' -'
Materials in three areas are.éssigned 5%& p;esented in the course:

-

~

ﬁiterature, music, and history. The materials are carefully selected in

terms of qUa]ityJ reievance, and relationship to certain basic goais..

The staff has evaluated  the effectiveness of what is used through student

—
-

discussions and through written, unsigned evaluation forms and, as a result,

o
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may eliminate certain assignments and also experiment with alternative

4

materials' and ‘experiences. - ] e
7

‘The staff has tried a variety of approaches; assignments to be read ’
outgide of class and then discussed tEJlarge or small groups insclass;

listening to musjc outside of class, giving extra credit for visits to %

exhibits at art galler\es; and also for attendance at lectures and'theatrical

and dance ‘events., However, the staff has found that presentatlons in class
i . L

are one of the most effective ways of helping students to broaden thenr

perspectjves and sensitivities in regard to minority groups. Some samples:
. ¢
of these class presentations are described below.

~

The use of literary materials is designed to achieve some of the

most basic goals of the course. The staffcarefully se]ects fiction and

1 \ N -
ooetry to, help studé&nts, reallze that mnnorlty groups have produced llterature

of a hngh quality, Iiterature tHat s not Just\prqpaganda for a specific time

but that has qualities of endurance Some of the poetry of Langston Hughes

-
¢

is read :n class, lyrics such as the hucned and tender “Dream Variations"

‘ while |mages in silhoutte are pr0Jected on a screen from an overhead projector.

Such experiences can also help students to'realéze that certain basic emotions

. * ’
go beyond racial or cultural dimensions and limitations. These shared human

<

. R . LR
emotions can be communicated in many ways, from many times and many places.
. * /

; « - &

One of the moit moving of all love-songs comes from the lndians of the

r

northern forests--two lovers, in a dream, watch tegether'on a mountain as

the: sun goes down *Qd the moon, '‘the Nijht Traveler,'" rises tabout the
, N .
shining mountains,'" while ''the little Stars' are ""fbllowing their Chief"

[-N

and the Northern Lights are Upla&ing their game of ball in their cold,

"glidtening.country.," Oral poetry from Africa is also used to illustrate




that even some ot the most isolated groups  in the wor]d, sgﬁh as the Gabon

pygmles, have chants which can echo the experlences of an American in‘the

twent;eth century. S{nce these chantsxrequ[re‘a leader and an answering
5 chorus; thevstudents themselves can participate as ‘this poetry\is }eé&.

<
. ¢

The lighis in.the room are turned off, and there is only light‘from.a'red
bulb which represents a campFire. The 1ife of this group of pygmies is

L)
br:efly described; then a teacher and students Jonn in & chant for the dead.

é

The teacher reads: "The bird flnes, it passes, it dies. And it is the

great cqld." The - students respond: "It is the great cold of the pight

"it is the dark." .The interchange continues until the poem reaches Tts

°
S

' climaX° "The man has passed, the shade has vanlshed the prisoner is free.

" Literary materials can also help«students begin working toward a thlrd

goal: the development of an understanding of a:life perspective different

- ’ ’

fréom one's own, From this can come. the beginnings of empathy. A stery by

Ann Petry (''In Darkness and Confusion'') about people caught up in a

" riot situation, an acco%?t ef parents who Try to prepare a child to go to

a school where he Is not wanted ('Neighbors' by Diane Oliver; and materiais

~

-

by Chicano and -Jewish writers are assigned in this area.
There are many opportunltnes to use music to |ncrease respect for._

lnorlty groups and to help make students aware of the degree to whic

Americen music—-bqfh popular and class;ca]—— has been influenced by ethn|c

mnnorntnes. A flaccid, sentnmental song of the nineteenth century can be i

contrasted with the vntalltynand excitement of ragtime and jazz. It might

_be well for educated students to become. aware of the orlglnallty and\%knl1‘\"

of musncnans who had llttle opportunity for formal traanng, such as Scott

Joplin and Louis Armstrong. T?F popular and more formal comppositions of 33* )

' >
pr s
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. such composers as'George Gershwin,.Kurt Weill, and Ernest Bloch (all

influenced by both black and Jewish sources) can also provide not just

_ enlightening, but also entertaining, experiences for students. As Marshall

McLuhan hes indicated, that which,is pleasyrable may also be highly

educative, /7

i
The problem of how to communncate With people from different ethntc)

and cultural backgygunds has_produced much anxijety among some of our

students Since most of* our students are mndd]e—class and use, standard

Engllsh, they become questionably concerned about the kinds of responses

¢ o

'w~—énd/verbélization between pupil and pupil and teacher and pupil when a \

class in an’inner-city school is-observed. It is in many of these inner-
city classrooms- that our middie~class students hear words like Yrap", y

"Spllb Jive'", "bread!, and “p/etty hlpped " There are. sentences which .

lack ‘agreement between subject and verb such as "'He done put ‘the hurt on
A

me," and sentences with no verb at all, {cr example, 'That Lavern she some-~

thing else," Note also the double subject. Some inner-city children form

4+

plurals by adding and "'s' to a'word which is h]*nedy plural as used in

Standard English such as a switch from'men'' (Standard English) to 'mens"

R | N
(inner-city or ghetto.dialect). The following sentences have, perfectly
. L

?

clear teanings ‘to the inner-city and ghetto chijld: " suppose to'git’the

job 1 be‘chasing';*"You go poke “around the deighborhood'', and '"Charles, how

come you'keep poking me-with them books?" - : .
. it )

Middle—class'practicum students, unaccustomed to this informal or
non-standard English, are puzzled about how they should react to and ‘and

evaluate such communication, should they teach in an inner-city school.

-
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Thus it is also within small group sessions that practicum students discuss
¥ ) ‘o
the meaning of a second language used by inner-city ch:ldren, as compared

'WIth a second language for example French, Spanish or German in which

.

university students enqol} for credlt . v

.}

The pract:cum staff team has found among the effectlve ways to get

mlddle-class students to understand and accept whatever commun:cation skills
[

lnner~c|ty children have is to piay phonograph records and cassette tapes
which conta:n verbalization of minorities i;om the slum, ghetto, and |nner-
t

city. One such tape recording, 'The Dlalec? of the, Black American,“ taken

from and album produced by Paul K. Winston and-directed by Jeffery Berman

v
¥

- specifically states on-the coyer design that\"At a-time when interracial

communication and understanding are,assuming enormous importance,

this record

. Y .
~ O
y 1 .

»
hopes to help explain for listeners of all races what black dialect is and

how it functions. The intent,is, simply, information. The difficult goa!l

»

.« is to let us all, as we talk with one another’ 'hear with open ears."

Listening to '"Negro Prison Songs from the.Mississippi State‘Penitentiary
} ' T : )
Work Songs gnd Blues', edited and annotated by Alan Lomax, have also in-

creased the understandlng of suburban stadents as they seek to ana]yze and '

“hear wnthout a ”language preJudlce“ how black peoole communncaté lncIuded

in the notes on the back of the Negro Prison Songs Album, Lomax expdalned

“that
""In the pen itself, we saw‘that the songs,'guite literally, kept the
}A

man alive and normal‘ s the gangs "rolled under the hot broilin® sun', the

roaring choruses of the songs revived flagg:ng spirits, restored energy to .

failing bodies, brought laughter to sitent misery, The rhyming works .

T e ~
leaders were always improvising something new about women-~-womeri faith-)
. : s
Jess and faithful+*women coming with pardons--women, a warrysome and wonder=

ful thing to a poor‘priSoner. He laughs to think.;. -

t
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Ne~_ 'When ‘she walks, she reelsiehd rocks behind,
. ' Ain't that enough to worry a convict's mind,..* ‘4
. Then his mind turns to his own despair..
A tm ioppin‘ in this bottom with a fiundred years,
o . Tree fall on me, | don't bit mo! care.'

.
'Many of these prisoner rhymes reveal their artistry only when one

-

.« . : . ! .
L hears them sung. The flow of the vowels, as voiced by these singers, 'is .
. J Q ~ N

) music itself. The syncopated clash and_bite/gf‘the consonants creates

its own coynterpoint to he rhythm of the work., .The imagery is often

brilliant, the language omeric aqg dry 4n its- dlrectness.

=

" 'Be my woman, Yal, | be yo! ‘man, v

. . . ~
Ev'y day be Sunday, do11dr in yo! hand.?! . -

Now many of our middle-clags suburban students admit that‘they are

- . ’

more willing to accept verbal contributions from inner-city children rather

than constantly interrupt them to Insist on the use of gccurate Standard ‘P

*

Eﬁglish. This new attitude about black dieléc outgrowth of‘sma]l

group discussions by practicum students and instiuctors, has been’reinforced
- A .

‘ . by J. L Dillard in B\lack English:(1972, p. 270) ' L

"A student would not be asked to give us his home or peer~group dnalect

[3 * 4

as semethlng shameful ; erather, ‘he would be taught Standard English in the

, d:alect most advantageous to him--as a second, alternate system.- Thxs
seems, also, somewhat more equitable: the school system would make the
. b
student able to us¢ a second dialect if he chose to do so.. If he preferred

-

not to use it outside schoel, no teacher could find fault with him. And

< -

no student would have to go through the pathetic process of confessiﬁg‘
that he spoke ''bad't English aed was/easically inferior to middle-class -

4 - , - . a
. el ’ . -
»
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students in such a fundamental activity as language.' One notablg example

-

'ambng many come out of our discussiens. Middleéclass _practicum students

now real1ze that Yjob getting" and "job securzty“ of inrer-city youth may
. M .

well depend on worklng closely W|th these youth to get them to communncatetl

[

-

w1th_others (perhaps middle-class employers) so the encoding and decoging,‘,\*\:
s

the entire verbalization and communicagfon proceé% with words and expression

w¥ll be acceptable quever in a ]ess fbrmal setting it is also acceptable’,

-for the |nner—c1ty YOULh to Sstill con¢erse by making use of "off the wall",
*

. - . = ‘
“How you go baby” ""Hey man“, “He'be ‘cool™, ""'right on", and other inner-city
- - > oo '

-

.Thternallzed expressions. .

N -

The class sessnons which center on ethnic history are designed to
help students real;ze that what they may consider basic American rights
have often been achieved only through long and determined struggle often
by humblespeog}e of surprnsrng courage and strength Selectlons from‘

i'the book The Other Americans by Kathleen Wright treax,vanious periods of

. ' American hiétory from the point of view of the American Indian, the Black,

4 <

_ the Jew, the Chinese and Japanese Americans, and thd Chicano. In the

" area ef direct claser‘m experience, one classisession is given over to a
- e - . i+ : -

.
~

dramatization'of the life of Sojourner Truth, who more than a hundred fears'
a%o‘fought‘fof racial equality and women's rights. TbWa;d the end of her
life, she went west to Kansas and tried to help settle black people there

agffree men and women on land of their own. in the face of indiffqrence

.

“she spoke to a crowd of polite people (and, over #he years, to university

studentsa who may bé JUSt as polite and |nd|fferent) "With all your
!4‘ .

Opportunlt;es for readung and writing, ¥ou dori'y take hold and do anythnng

My God I wonder what you are |n the world for!' ..
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' If students can begin asking, themselyves this question, perhaps urban
» L
educatipn will become more than The neglected, almost hopeless area it : .
b has become in too many communities. ‘
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